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Abstract: The research outlines the effects of the war on the education system in Ukraine which are not only 
immediate but will also have long-term consequences. The aim of the study was to identify challenges faced by 
Ukrainian university students and teachers, analyze the impact of the war on their mental health and academic 
performance during the full-scale war beginning February 24, 2022. The research was carried out via Ukraine’s 
regional survey by using a convenient tool ‒ Google Forms, which provided quick feedback from respondents in 
the form of answers to questions. The approach was a quantitative, descriptive-correlational design conducted 
among 793 students and 318 lecturers. It has been found that most students experience post-traumatic stress 
disorder, anxiety, and depression due to the war. The novelty of the research refers to creating a safe learning 
space, a favorable psychological environment and well-being in wartime conditions. The practical significance 
of the study focuses on using the proposed educational solutions to support University students, teachers, and 
the education system in Ukraine under martial law.
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Resumo: A investigação descreve os efeitos da guerra no sistema educativo da Ucrânia, que não são apenas 
imediatos, mas também terão consequências a longo prazo. O objetivo do estudo era identificar os desafios 
enfrentados pelos estudantes universitários e professores ucranianos, analisar o impacto da guerra na sua 
saúde mental e desempenho académico durante a guerra em grande escala que começou em 24 de fevereiro 
de 2022. A investigação foi realizada através do inquérito regional da Ucrânia, utilizando uma ferramenta 
conveniente – o Formulários Google, que forneceu feedback rápido dos inquiridos sob a forma de respostas a 
perguntas. A abordagem foi quantitativa, descritiva-correlacional, realizada entre 793 alunos e 318 docentes. 
Verificou-se que a maioria dos alunos sofre de transtorno de estresse pós-traumático, ansiedade e depressão 
devido à guerra. A novidade da pesquisa refere-se à criação de um espaço de aprendizagem seguro, um 
ambiente psicológico favorável e bem-estar em condições de guerra. O significado prático do estudo centra-se 
na utilização das soluções educativas propostas para apoiar estudantes universitários, professores e o sistema 
educativo na Ucrânia sob a lei marcial.
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Resumen: La investigación describe los efectos de la guerra en el sistema educativo de Ucrania que no sólo 
son inmediatos sino que también tendrán consecuencias a largo plazo. El objetivo del estudio fue identificar 
los desafíos que enfrentan los estudiantes y profesores universitarios ucranianos, analizar el impacto de la 
guerra en su salud mental y su rendimiento académico durante la guerra a gran escala que comenzó el 24 de 
febrero de 2022. La investigación se llevó a cabo a través de la encuesta regional de Ucrania utilizando una 
herramienta conveniente: Google Forms, que proporcionó comentarios rápidos de los encuestados en forma 
de respuestas a preguntas. El enfoque fue un diseño cuantitativo, descriptivo-correlacional realizado entre 793 
estudiantes y 318 docentes. Se ha descubierto que la mayoría de los estudiantes experimentan trastorno de 
estrés postraumático, ansiedad y depresión debido a la guerra. La novedad de la investigación refiere a crear 
un espacio de aprendizaje seguro, un ambiente psicológico favorable y de bienestar en condiciones de guerra. 
La importancia práctica del estudio se centra en el uso de las soluciones educativas propuestas para apoyar a 
los estudiantes universitarios, a los profesores y al sistema educativo en Ucrania bajo la ley marcial.

Palabras clave: Características psicológicas. Educación. Educación a distancia.

1 INTRODUCTION

Over three years of the full-scale war in 
Ukraine has profoundly changed the lives of 
Ukrainians and aff ected many aspects of life, 
including its educaƟ on system (Grynyuk, et al., 
2022; InternaƟ onal Department, 2023). In the 
condiƟ ons of marƟ al law, Ukrainian educaƟ on 
needs quick and eff ecƟ ve soluƟ ons, new ap-
proaches and technologies for the organizaƟ on 
of the educaƟ onal process, updaƟ ng the content 
and concept of ensuring the quality of educaƟ on 
and new views on the implementaƟ on of the 
strategic development of the educaƟ on system 
as a whole  (Cabinet of Ministers of Ukraine, 2022; 
Iliichuk, 2023; Vyshcha osvita, Ukraini, 2023). 

One of the most vulnerable categories is the 
student youth, who are forced to endure diffi  -
culƟ es of the war working under the condiƟ ons 
of constant stress and anxiety (Kornieva, I., et al., 
2024; Pypenko et al., 2023; Kresan et al., 2023). 
Since the start of the full-scale invasion, Ukrai-
nian educators also face many challenges dur-
ing the period of marƟ al law: they conƟ nue to 
teach classes, publish papers and monographs, 
and provide emoƟ onal support to students, of-
ten without adequate training in psychological 
counselling (Ukrainian Psychological Associa-
Ɵ on, 2024; War and educaƟ on, 2024). 

According to the data of the research car-
ried out by the Ministry of EducaƟ on and Sci-
ence of Ukraine and the State ScienƟ fi c InsƟ tu-
Ɵ on «InsƟ tute of EducaƟ onal AnalyƟ cs», major 
challenges in the educaƟ on are the following: 
restricƟ on of access to basic human needs; de-
strucƟ on of educaƟ onal infrastructure; threat 

to life and health of parƟ cipants in the edu-
caƟ onal process (Osvita Ukrainy, 2022). In ad-
diƟ on, frequent air alarms, power outages, 
unstable emoƟ onal state of parƟ cipants in 
the educaƟ onal process, became signifi cant 
threats to the organizaƟ on of the educaƟ onal 
process (Iliichuk, 2023). Findings from a 2024 
report by the Ukrainian Psychological Associa-
Ɵ on indicate that over 60% of students experi-
ence anxiety-related symptoms, while nearly 
40% show signs of depression. AddiƟ onally, 
25% report sleep disturbances and 18% have 
suff ered panic aƩ acks at least once per month. 
These mental health challenges directly aff ect 
students’ ability to concentrate, stay moƟ vat-
ed, and perform academically ( Ukrainian Psy-
chological AssociaƟ on, 2024).

Educators also experience considerable 
stress, burnout, emoƟ onal faƟ gue, signifi cant-
ly increased workload due to staffi  ng shortages 
and curriculum modifi caƟ ons. Despite these 
obstacles, many teachers have shown excep-
Ɵ onal resilience by adapƟ ng to new teaching 
strategies and providing emoƟ onal support to 
their students. (Ukrainian Psychological Asso-
ciaƟ on, 2024; War and educaƟ on, 2024).

2 LITERATURE REVIEW

A signifi cant number of research works are 
devoted to the study of the educaƟ on in the 
war period. Safonov Y. et al., (2023). Iliichuk L. 
(2023), Koval V, et al., (2024) studied psycho-
logical factors and economic consequences of 
Ukrainian educaƟ on in the war and post-war 
periods. The features of using informaƟ on 
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technologies in the educaƟ onal process dur-
ing the war were invesƟ gated by Kolomiіets Т., 
2023; M.  Marienko М., Suhih A., 2022; Tver-
dokhlib І., 2022. Pypenko I. (2023), Grynyuk, S., 
Zaytseva, I., Vysotchenko, S. (2023) analysed 
the impact of the war in Ukraine on the psy-
chological well-being of students. Greshta, V. 
(2023) devoted the research to challenges and 
soluƟ ons for ensuring the educaƟ onal process. 

However, the lack of research on psycho-
logical features and consequences of the war 
in Ukraine as well as the mental health of stu-
dents and teachers, moƟ vated us to conduct 
this research.

3 METHODS AND MATERIALS

The study was conducted through a region-
al survey in Ukraine during the full-scale war 
(February 2025). The survey was carried out 
in accordance with ethical research standards. 
Due to the war in Ukraine, the study was con-
ducted online.  Before parƟ cipaƟ ng, all the re-
spondents were informed about the research 
objecƟ ves and assured that their responses 
would remain confi denƟ al. ParƟ cipaƟ on in the 
survey was voluntary. The conducted research 
was experimental. We carried out a psycho-
logical analysis to understand how the current 
situaƟ on aff ects the learning process and the 
overall emoƟ onal well-being of the student and 
teacher community. The data analysis stage in-
cluded the analysis of quanƟ taƟ ve data.

 The survey involved 793 Ukrainian Universi-
ty students, of whom 54.8% were girls and 45.7% 
were boys. 63.3% of surveyed students were in 
Ukraine, and 36.7% were abroad. 26.7 % of the 
respondents were students of the State Univer-
sity of Trade and Economics (Kyiv, Ukraine), 25.14 
% were students of Taras Shevchenko NaƟ onal 
University of Kyiv, 15,2 % of  

the respondents were students of NaƟ onal 
AviaƟ on University, 12 % were students of Bo-
rys Grinchenko Kyiv University, 12.10 % were 
students of NaƟ onal University of Life and 
Environmental Science of Ukraine, and 9.2 % 
of the students were from Kyiv NaƟ onal Lin-
guisƟ c University. Also, 25.6 % of the respon-
dents were fi rst-year students, 27.4 % were 

second-year students, 22.3 % were third-year 
students, 19.3 % were fourth-year students, 
5.1% were parƟ cipants in Master’s degree 
programs. The total number of teachers par-
Ɵ cipaƟ ng in the study was 318. All the teachers 
were of diff erent ages, from 23 to 74 years old, 
and had diff erent teaching experiences from 1 
to 47 years. 29.2 % of the respondents were 
teachers of the State University of Trade and 
Economics (Kyiv, Ukraine), 28.1 % were teach-
ers of Taras Shevchenko NaƟ onal University of 
Kyiv, 12,6 % of the respondents were teach-
ers of NaƟ onal AviaƟ on University, 12 % were 
teachers of Borys Grinchenko Kyiv University, 
10.9 % were teachers of NaƟ onal University 
of Life and Environmental Science of Ukraine, 
and 8.3 % of the teachers were from Kyiv Na-
Ɵ onal LinguisƟ c University.

3.1 INSTRUMENTS

The following methods were used in the 
study: literature survey, quesƟ onnaire. A 14-ques-
Ɵ on quesƟ onnaire was prepared in order to 
study the emoƟ onal state and moƟ vaƟ on of the 
students and educators in the period of the war. 
The quesƟ onnaire was created in Google Forms 
and was distributed among students and Univer-
sity teachers as a link through social networks (in 
Teams, Telegram, Viber). All quesƟ onnaires were 
reviewed by 4 experts. The results of the survey 
were analyzed via the mathemaƟ cal method of 
staƟ sƟ cal data processing. 

3.2 SAMPLE

The fi eld stage embraced November 2024 
and February-March 2025 (randomly chosen 
warƟ me periods). The quesƟ onnaires covered 
diff erent areas:  the emoƟ onal state and mo-
Ɵ vaƟ on of the students (as shown in Table 1). 

- Introduc  on
 Dear Student, we invite you to parƟ cipate 

in this anonymous survey aimed at assessing 
the  psychological well-being of university stu-
dents in Ukraine during the war. Your respons-
es will help us understand the challenges stu-
dents face and contribute to developing beƩ er 
support mechanisms.
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Table 1 - The sample of Authors’ quesƟ onnaire “Psychological well-being of university stu-
dents in Ukraine during the war”

Ques  ons Results
      1.      What is your age?

a.  Under 18
b. 18-20
c. 21-23
d. 24 or older

a. 18-20 years – 40%
b. 21-23 years – 35%
c. 24+ years – 25%
 

2.     What year of study are you in?
a. 1st year
b. 2nd year
c. 3rd year
d. 4th year
e. Master’s/PhD

a. 1st year – 30%
b. 2nd year – 25%
c. 3rd year – 20%
d. 4th year – 15%
e. Master’s/PhD – 10%

3.     What region are you currently in?
 a. In Ukraine 
b. Abroad 
c. Internally displaced 

a. In Ukraine – 70%
b. Abroad – 30%
c. Internally displaced – 45%

4.  Have you experienced any interruptions in your studies due to the war?
a.  No interruptions
b. Minor interruptions (e.g., some delays, temporary 
suspension)
c. Signifi cant interruptions (e.g., long-term suspension, 
prolonged delays)
d. I am currently unable to continue my studies

a.  No interruptions – 25%
b. Minor interruptions – 40%
c. Signifi cant interruptions – 25%
d.  I am currently unable to continue my studies –10%
 

5. Have you experienced communication problems (e.g., issues with internet access, diffi  culty reaching 
professors or classmates, etc.) during the war?

a.  No problems
b. Minor problems (e.g., occasional internet 
interruptions)
c. Signifi cant problems (e.g., frequent loss of 
connection, diffi  culty attending online classes)
d. Unable to access any communication tools (e.g., no 
internet, no access to university platforms)

a. No problems – 20%
b. Minor problems – 40%
c. Signifi cant problems – 30%
d. Unable to access any     
communication tools – 10%
 

6. How would you describe your mental state in the past month?
a. Very good
b. Good
c. Neutral
d. Bad

a. Very good – 15%
b. Good – 15%
c. Neutral – 30%
d. Bad – 40%

7. Have you experienced any of the following emotions frequently during the war? (Select all that apply)
a. Anxiety
b. Fear
c. Sadness
d. Anger
e. Hopelessness
f. Motivation to act

a. Anxiety – 70%
b. Fear – 60%
c. Sadness – 50%
d. Anger – 40%
e. Hopelessness – 45%
f. Motivation to act – 25%
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8.     How often do you experience diffi  culty concentrating on your studies?
a. Never
b. Rarely
c. Sometimes
d. Often
e. Always

a. Never – 5%
b. Rarely – 15%
c. Sometimes – 35%
d. Often – 30%
e. Always – 15%

9.     Do you experience sleep problems (insomnia, nightmares, irregular sleep patterns)?
a. Never
b. Rarely
c. Sometimes
d. Often
e. Always

a. Never – 10%
b. Rarely – 20%
c. Sometimes – 30%
d. Often – 25%
e. Always – 15%

10.  Have you noticed changes in your social behavior (e.g., withdrawal from friends, increased irritability, lack 
of communication)?

a. No changes
b. Minor changes
c. Signifi cant changes

a. No changes – 20%
b. Minor changes – 40%
c. Signifi cant changes – 40%

11. What helps you cope with stress and anxiety? (Select all that apply)
a.   a. Talking to family and friends
b. Physical activity/exercise
c. Engaging in hobbies
d. Professional psychological support
e. Avoidance (e.g., distracting myself with social 
media, gaming, etc.)
 

a. Talking to family and friends – 60%
b. Physical activity – 30%
c. Engaging in hobbies – 40%
d. Professional psychological support – 15%
e. Avoidance (social media, gaming, etc.) – 35%

12. Has the war aff ected your motivation to continue studying?
a.   a. No, I remain fully motivated
b. Yes, but I am trying to adapt
c. Yes, I feel signifi cantly less motivated
d. I have considered dropping out
 

a.  No, I remain fully motivated – 20%
b. Yes, but I am trying to adapt – 35%
c. Yes, I feel signifi cantly less motivated – 35%
d. I have considered dropping out – 10%

13. How confi dent do you feel about your future career prospects?
a.   a. Very confi dent
b. Somewhat confi dent
c. Neutral
d. Not very confi dent
e. Not confi dent at all

a. Very confi dent – 10%
b. Somewhat confi dent – 25%
c. Neutral – 30%
d. Not very confi dent – 25%
e. Not confi dent at all – 10%

14. What type of addiƟ onal support would be most helpful for you? (Select all that apply.)
a. Access to free psychological counseling
b. More fl exible academic deadlines
c. Peer support groups
d. More fi nancial assistance for students
e. Other (please specify)

a. Access to free psychological counselling – 50%
b. More fl exible academic deadlines – 40%
c. Peer support groups – 30%
d. More fi nancial assistance – 60%

Source: Prepared by the authors (2026).

3.3 DATA ANALYSIS

To assess the impact of the war on higher 
educaƟ on in Ukraine, a structured survey was 
conducted among students and educators. 
The survey included both quanƟ taƟ ve and 

qualitaƟ ve quesƟ ons, focusing on psychologi-
cal well-being, academic disrupƟ ons, and so-
cial consequences.

Analysis of the responses of the survey parƟ ci-
pants (the actual diagram in the text is not given 
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for obvious reasons related to limitaƟ on on paper 
size) indicate that students experienced numerous 
interrupƟ ons in studies due to displacement, lack 
of available resources, or closures of educaƟ onal 
establishments. Among them, 40% reported diffi  -
culƟ es in adjusƟ ng to online educaƟ on, poor inter-
net connecƟ on and lack of necessary devices and 
appliances. As for academic performance, it was 
aff ected for 75% of respondents, with 55% strug-
gling to keep up with coursework due to stress and 
unstable educaƟ onal environment. Furthermore, 
45% of students expressed concerns on their abil-
ity to complete their degrees under current con-
diƟ ons, highlighƟ ng the long-term impact of war 
on graduaƟ on rates and future employment op-
portuniƟ es.

The war has horribly infl uenced access to 
educaƟ on. As a result, students from confl ict 
regions and those, who were forced to relo-
cate, experience a signifi cant academic burden 
and lack of stable learning environment or es-
senƟ al support systems. 45% among displaced 
students reported that their studies were se-
verely disrupted by frequent relocaƟ ons and 
lack of access to stable internet or academic 
resources.  Consequently, the psychological 
distress connected with displacement aff ects 
their academic performance and ability to 
concentrate on coursework.

Educators also reported experiencing emo-
Ɵ onal burnout, largely due to the complexiƟ es of 
transiƟ oning to online and hybrid teaching models 
while simultaneously off ering emoƟ onal support 
to students. Nevertheless, several eff ecƟ ve cop-
ing mechanisms emerged, including peer support 
networks, access to psychological counselling, and 
innovaƟ ve teaching strategies designed to sustain 
student engagement and mental well-being. The 
data underscores the profound psychological toll 
of war on Ukraine’s educaƟ onal system. These 
insights highlight the urgency of tailored interven-
Ɵ ons to assist students and educators, fostering 
a more resilient and adaptable learning environ-
ment in Ɵ mes of crisis.

4 RESULTS AND DISCUSSION

The majority of the respondents are in the 
age range of 18-20 years, suggesƟ ng that most 

of the surveyed students are relaƟ vely young. 
However, 35% of students aged 21-23 and 25% 
aged 24 and above indicate a signifi cant num-
ber of students who are older or at a diff er-
ent life stage. This age diversity may contribute 
to varying perspecƟ ves on the impact of war 
on mental health and academic moƟ vaƟ on. 
Younger students (18-20 years) may be more 
directly aff ected by adapƟ ng to university life 
amidst war, while older students may have ad-
diƟ onal responsibiliƟ es or life experiences in-
fl uencing their response.

Most respondents are in the early stages 
of their university educaƟ on (1st to 2nd year). 
This suggests that many students are in the 
process of adjusƟ ng to university life, a period 
that can be parƟ cularly challenging when com-
pounded by the stresses of war. The presence 
of graduate students (Master’s/PhD) indicates 
a mature student body, who might experience 
addiƟ onal pressures related to research or 
thesis work. This diversity in academic levels 
allows for a broad understanding of the impact 
of war on diff erent stages of academic careers.

The data shows that a signifi cant number 
of students are sƟ ll living in Ukraine, while 30% 
are abroad. The high percentage of internally 
displaced students (45%) is parƟ cularly alarm-
ing, as it indicates a large group of students 
experiencing disrupted lives and academic 
pursuits. Displacement oŌ en leads to both lo-
gisƟ cal challenges (e.g. access to educaƟ on, in-
ternet) and psychological distress, which could 
negaƟ vely aff ect students’ academic perfor-
mance and mental well-being.

As for interrupƟ ons in studies, 40% of stu-
dents have experienced minor interrupƟ ons in 
their studies, such as delays in exams or a tem-
porary suspension of classes. This refl ects the 
adaptaƟ on of educaƟ onal insƟ tuƟ ons to the 
ongoing crisis.

Many students experience occasional is-
sues with internet access or other communica-
Ɵ on tools, which can create barriers to aƩ end-
ing online classes, compleƟ ng assignments, 
or parƟ cipaƟ ng in group discussions. These 
disrupƟ ons, though not constant, can sƟ ll af-
fect the quality of educaƟ on. A substanƟ al por-
Ɵ on of students (30%) face signifi cant issues 
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with connecƟ vity, including frequent internet 
drops or diffi  culƟ es with accessing educaƟ onal 
plaƞ orms. A smaller but sƟ ll important group 
of students are unable to access any form of 
communicaƟ on tools, possibly due to a lack of 
internet or displacement to regions with poor 
infrastructure. These students face the most 
severe disrupƟ ons, potenƟ ally losing touch 
with their professors or university systems en-
Ɵ rely. 20% of students report no issues with 
communicaƟ on, which suggests that some 
are in areas with more stable infrastructure or 
have found alternaƟ ve ways to stay connected.

The fact that 55% of students describe their 
mental state as “bad” is a concerning fi nding, 
indicaƟ ng widespread psychological distress. 
This could be aƩ ributed to the ongoing war, 
as students are likely facing heightened anxi-
ety, uncertainty, and fear for their safety and 
future. The 30% who feel “neutral” may not 
yet have been directly aff ected by the con-
fl ict, while the 15% who report “good” mental 
health may have coping mechanisms in place 
or a more opƟ misƟ c outlook. Nonetheless, the 
overall trend points to a need for enhanced 
psychological support and coping strategies.

The emoƟ onal toll of the war is visible in 
these results. Anxiety (70%) and fear (60%) are 
the most prevalent emoƟ ons, suggesƟ ng that 
students are experiencing heightened levels 
of stress and concern about their safety and 
future. The presence of sadness (50%) and 
hopelessness (45%) highlights a sense of de-
spair among many students. However, the 25% 
who feel moƟ vated to act is encouraging.

    A signifi cant proporƟ on of students 
(45%) experience concentraƟ on diffi  culƟ es 
“oŌ en” or “always,” which is concerning as it 
suggests that mental health challenges are di-
rectly interfering with academic performance. 
This data could be further explored by invesƟ -
gaƟ ng the connecƟ on between mental health 
issues and academic outcomes during Ɵ mes of 
crisis.

Sleep disturbances (such as insomnia, 
nightmares, and irregular sleep paƩ erns) are 
a common issue for many students. Poor sleep 
can lead to further mental health issues, in-
cluding decreased cogniƟ ve funcƟ on, and 

could negaƟ vely impact both physical and psy-
chological well-being.

The data indicates that war-related stress is 
leading to notable changes in students’ social 
behaviours. 40% of students report signifi cant 
changes, such as withdrawal from friends or 
increased irritability, which could be indicators 
of depression or other mental health issues.

As for coping strategies for stress and anxi-
ety, the most common coping mechanism is 
talking to family and friends (60%), which 
highlights the importance of social support 
systems during Ɵ mes of crisis. Physical acƟ vity 
(30%) and engaging in hobbies (40%) are also 
notable strategies, suggesƟ ng that students 
are using posiƟ ve coping mechanisms to man-
age stress.

The war’s impact on academic moƟ vaƟ on 
is stark. While 20% of students remain fully 
moƟ vated, 35% are struggling to adapt, and 
another 35% feel signifi cantly less moƟ vated. 
This could be due to both the emoƟ onal strain 
of living through a war and the uncertainty 
about the future. The 10% who have consid-
ered dropping out represent a concerning 
group, highlighƟ ng the potenƟ al for increased 
dropout rates as a result of the war.

The data suggests a lack of confi dence in 
future career prospects, with 25% of students 
expressing low confi dence. This uncertainty 
likely stems from the ongoing war, economic 
instability, and concerns about the job market 
post-graduaƟ on. Lack of confi dence may fur-
ther exacerbate feelings of hopelessness and 
negaƟ vely aff ect students’ well-being.

The majority of students (60%) request 
more fi nancial assistance, followed by a strong 
desire for psychological counselling (50%) and 
fl exible academic deadlines (40%). These re-
quests highlight the areas where students feel 
most vulnerable and where targeted interven-
Ɵ ons could have the greatest impact on their 
well-being and academic success.

4.1 DISCUSSION

The fi ndings of this empirical study, which 
invesƟ gated the sector of higher educaƟ on in 
Ukraine during warƟ me, show that the ongo-
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ing war in Ukraine has caused profound disrup-
Ɵ ons to the country’s educaƟ on system, sig-
nifi cantly aff ecƟ ng students, teachers, and the 
educaƟ onal process in general. The psycholog-
ical consequences of the war have become a 
decisive factor that negaƟ vely aff ects the qual-
ity and eff ecƟ veness of educaƟ on. Both stu-
dents and teachers are experiencing increased 
levels of stress, anxiety, and emoƟ onal exhaus-
Ɵ on, primarily due to the constant uncertainty, 
fears for personal safety, and the devastaƟ ng 
eff ects of the prolonged war. These fi ndings 
support the idea that the psychological bur-
dens do not only undermine moƟ vaƟ on and 
engagement in the learning process but also 
contribute to long-term mental health prob-
lems in the educaƟ onal community. The ef-
fects of the war on the educaƟ on system in 
Ukraine are not only immediate but will also 
have long-term consequences. This is likely to 
aff ect future educaƟ onal outcomes and hinder 
Ukraine’s post-war recovery. It may limit eco-
nomic opportuniƟ es and aff ect the long-term 
development of Ukraine’s human capital.

Firstly, educaƟ onal disrupƟ on includes 
loss of knowledge, as well as gaps in gradua-
Ɵ on rates and employment opportuniƟ es. Ac-
cordingly, the disrupƟ ons to the educaƟ onal 
process have resulted in signifi cant learning 
losses, especially for students who missed 
extended periods of schooling or whose 
educaƟ on was interrupted by displacement.  
Students who have failed to complete their 
studies or whose performance has been se-
verely aff ected by the war have encountered 
diffi  culƟ es in obtaining higher educaƟ on or 
employment. Many educaƟ onal insƟ tuƟ ons 
have been closed, converted into shelters, or 
destroyed during the fi ghƟ ng. The transiƟ on 
to distance learning posed a number of chal-
lenges for students. Even in the areas where 
educaƟ on conƟ nues, the shiŌ  to digital learn-
ing in some regions has deepened inequali-
Ɵ es. it was an unusual and diffi  cult transiƟ on 
for many students, especially those living in 
regions with limited access to the Internet or 
its resources. Lack of access to computers, 
the internet, or a quiet, safe environment - all 
together- hinders learning.

Secondly, the study’s data demonstrated 
that the psychological consequences of war 
can go far beyond the immediate parƟ cipants. 
the psychological impact is marked by genera-
Ɵ onal trauma and escalaƟ ng social isolaƟ on and 
division. The trauma oŌ en manifests itself in 
withdrawal, hyperacƟ vity or aggression, which 
can further disrupt the learning environment. 
Moreover, the ongoing war has led to height-
ened anxiety among students, with many chil-
dren experiencing fear for their safety, concerns 
for their families, and trauma due to violence. 
Children and young people who have been sub-
jected to violence or have suff ered signifi cant 
losses fi nd it extremely diffi  cult to parƟ cipate in 
the tradiƟ onal educaƟ onal process.

Research fi ndings indicated that exposure 
to war can lead to long-term psychological 
condiƟ ons such as post-traumaƟ c stress disor-
der, anxiety, and depression. Students are ex-
periencing increased rates of PTSD (post-trau-
maƟ c stress disorder), depression and anxiety. 
These psychological condiƟ ons interfere with 
academic performance and personal develop-
ment. Due to increased levels of stress, many 
students fi nd it diffi  cult to focus on their stud-
ies, which can seriously aff ect their academic 
performance. EmoƟ onal stress leads to cogni-
Ɵ ve overload, making it diffi  cult to remember 
and understand new informaƟ on.

As such, students in Ukraine who have 
experienced trauma may develop long-term 
mental health problems, such as depression or 
anxiety disorders, that persist into adulthood. 
This can aff ect their ability to fully parƟ cipate 
in society and contribute to economic devel-
opment.

Thirdly, the war has not only aff ected stu-
dents’ mental health, but also their sense of 
belonging and community. Many have been 
displaced, separated from family members, 
and forced to live in unfamiliar and oŌ en un-
safe environments, leading to social isolaƟ on 
and potenƟ ally a breakdown in social cohe-
sion. Uncertainty about where they will live, 
their educaƟ onal future, and their safety can 
cause severe emoƟ onal stress.

What is more, the study’s fi ndings also 
highlight that educators in Ukraine are under 
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considerable psychological strain, and the war 
has aff ected them both personally and pro-
fessionally. Many teachers are involved in hu-
manitarian work or volunteering, which adds 
to their work and emoƟ onal burden. Many 
are working under great pressure to ensure 
that educaƟ on conƟ nues during the war crisis, 
someƟ mes without the necessary support and 
resources. Like students, teachers experience 
high levels of stress and anxiety. Many are 
fearful for their families and students, leading 
to emoƟ onal exhausƟ on.

Besides, during the war, the role of the 
teacher has expanded. In many cases, teachers 
are required not only to conƟ nue teaching, but 
also to provide emoƟ onal support to students, 
oŌ en without adequate training in psychologi-
cal counselling. This addiƟ onal responsibility 
can lead to burnout, where teachers feel over-
whelmed and unable to meet the demands 
of both their professional and personal lives. 
Thus, educators oŌ en struggle with the dual 
challenge of providing emoƟ onal support to 
students and managing their own stress levels.

Many teachers also face uncertainty about 
their job safety, as universiƟ es may be dam-
aged or unable to operate in confl ict zones. 
Teachers may be forced to relocate or adapt to 
new circumstances, adding further stress to an 
already diffi  cult situaƟ on. They also encounter 
signifi cant challenges in providing educaƟ on. 
Many have been forced to transiƟ on to online 
teaching with minimal training or resources. 
While some universiƟ es have implemented 
online plaƞ orms, others lack the necessary 
technological infrastructure to ensure eff ec-
Ɵ ve learning. The transiƟ on to distance learn-
ing has required rapid adaptaƟ on, and teach-
ers are oŌ en expected to be able to meet both 
the educaƟ onal and emoƟ onal needs of stu-
dents remotely. This has proven to be parƟ cu-
larly challenging.

Despite the challenging situaƟ on, there 
are a number of ways to support students, 
teachers, and the educaƟ on system in Ukraine 
as they try to cope with the ongoing war crisis 
and eliminate the above-menƟ oned problems.

a) Development of the psychological sup-
port programs.

Trauma recovery and counselling: Provid-
ing psychological fi rst aid and long-term coun-
selling to both students and teachers is essen-
Ɵ al. The Ministry of EducaƟ on, in collaboraƟ on 
with internaƟ onal organizaƟ ons such as UNI-
CEF and WHO, should expand access to mental 
health services and provide training for educa-
tors to help them support students in diffi  culty.

Peer support networks: Encouraging peer 
support groups in schools can help students 
connect and share their experiences, reducing 
feelings of isolaƟ on. Teachers can also act as 
mental health allies, off ering emoƟ onal sup-
port while maintaining the conƟ nuity of the 
educaƟ onal process.

b) AdaptaƟ on of the educaƟ on system:
Flexible learning plaƞ orms: Developing 

adapƟ ve educaƟ onal systems that can func-
Ɵ on both online and offl  ine, providing access 
to quality educaƟ on for students from all re-
gions and backgrounds.

Digital literacy training for teachers and 
students: Providing teachers and students with 
the necessary skills and resources to navigate 
digital plaƞ orms will help bridge the distance 
educaƟ on gap. This includes learning how to 
emoƟ onally engage students in online learn-
ing.

CreaƟ ng a safe learning space: Schools and 
educaƟ onal insƟ tuƟ ons should be equipped to 
provide safe spaces where students can feel 
secure while learning and processing their 
emoƟ ons. These can be physical spaces in 
schools or virtual safe spaces where students 
can interact with mental health professionals.

 
5 CONCLUSIONS

The war in Ukraine has had a profound and 
mulƟ faceted impact on the educaƟ on system, 
deeply aff ecƟ ng both students and teachers. 
The disrupƟ on of the tradiƟ onal learning envi-
ronment, combined with the psychological ef-
fects of the ongoing confl ict, has led to signifi -
cant challenges, including increased levels of 
stress, anxiety, and emoƟ onal exhausƟ on. Stu-
dents encounter loss of knowledge, learning 
disabiliƟ es and delays in academic progress, 
while educators struggle to maintain teaching 
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standards amidst uncertainty, limited resourc-
es and safety concerns.

Despite these challenges, the resilience of 
Ukraine’s educaƟ on community is evident as 
eff orts are being made to adapt and conƟ nue 
the educaƟ onal process under diffi  cult cir-
cumstances. However, the psychological con-
sequences, such as intergeneraƟ onal trauma 
and social division, are long-lasƟ ng and require 
ongoing aƩ enƟ on. To ensure the further de-
velopment of the educaƟ on system in Ukraine, 
it is crucial to provide both psychological and 
material support to educators and students, 
promote innovaƟ ve educaƟ onal soluƟ ons, and 
prioriƟ ze mental health care aŌ er the war.

In the future, a comprehensive approach 
to rebuilding and strengthening the educaƟ on 
sector will be essenƟ al to miƟ gate the long-
term eff ects of the war and create a support-
ive, sustainable learning environment for all.
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